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Abstract 

The investigative learning style of English language learners is at the center 

of this study. The purpose of the paperwork is to examine the educational content 

given to pupils and determine whether or not it corresponds with their learning 

preferences. The research tool utilized to gather data from the students was a 

questionnaire. Teaching young students, a foreign language is challenging unless the 

teacher does not have enough background knowledge about students’ learning 

processes and styles. Teachers must be able to consider a variety of factors relating 

to young students in order to deliver the required subject in the classroom effectively. 

In light of all of this, the purpose of this paperwork has been to make foreign 

language teachers aware of the knowledge they require in order to conduct a 

successful lesson. It goes without saying that having knowledge in the relevant 

sector is usually very beneficial for both teachers and students. 
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1.Introduction 

The often-conscious acts or behaviors that language learners employ to 

improve their acquisition, storage, retention, retrieval, and use of new information 

are known as language learning methods (R. L. Oxford, 1990; Rigney, J. W., 1978). 

Strategies can be evaluated using a variety of techniques such as diary, thought, 

observation, and research. Studies in and outside linguistics (Brown, A.L. и др., 

1983) and language learners(R. Oxford & Crookall, 1989; R. L. Oxford, 1990; 

Skehan, 1991) show that most successful students use learning techniques that are 

suitable for the subject matter. One of the main learning theories that take into 

account individual differences and emphasizes individual differences in learning, 

depending on the material, the task at hand, the goals, the needs and the level of 

learning, is the cognitive approach. This paradigm recognizes the importance of 

individual learning differences(Loo *, 2004).  
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Learning styles describe how learners interpret, engage with, and react to their 

environment. It is an indicator of individual differences in learning style (Carson & 

Longhini, 2000). Both (Kolb, 1984) and (Peirce, 2000) define learning styles as 

ways of developing ideas, guidelines, and principles that guide people in new 

situations (cited in (Loo *, 2004). The latter definition is used by (Seif, A., 2001). 

A learning style is a typical method a student uses to learn a subject or 

language.  Global or analytical, auditory or visual. These styles, as defined by 

(Cornett, 1983), are "ge (Dunn & Griggs, 1988), the most significant concept for 

literature is the idea that "a learning style is a set of biologically and developmentally 

imposed qualities that make the same teaching method great for some and terrible 

for others." 

A learning style is a collection of interrelated traits in which the general is 

more important than the specific. In other words, learning styles are the gestalts from 

which an individual's neurobiology shapes internal and external activities. It fuses 

his personality and development, revealing them in action (Keefe, James W. & 

Ferrell, Barbara G., 1990). One of the key factors influencing second language 

proficiency appears to be the learning methods and styles used to acquire that 

language. 

Even at this early stage of understanding, teachers need to be more aware of 

both learning styles through proper teacher education. Much research is needed to 

discover the specific role of style. Teachers can support students by designing 

lessons that meet the needs of students with different style preferences and by 

guiding students on how to improve their learning process (R. L. Oxford, 1990). In 

addition, learning styles play an important role in student learning, so identifying a 

learner's preferred learning style can help educational planners and teachers provide 

students with the support and materials they need (Anderson & Fathi Elloumi, 2004). 

There is overwhelming evidence that discrepancies between student learning 

preferences and teachers' teaching methods can adversely affect student learning 

(Almasa Mulalic и др., 2009; Felder & Henriques, 1995). Through experience, 

people develop learning preferences and methods through certain idiosyncrasies and 

other abilities (Seif, A., 2001). The following research supports and argues that it is 

beneficial to consider learning styles when designing training and materials (Dunn 

и др., 2009; Hayes & Allinson, 1993, 1996; Riding & Grimley, 1999; Schmeck, 

1988). 

This analysis suggests that content creators and material developers should 

focus on learning goals when creating materials. Research shows that teaching and 

practicing honest communication enhances learning. 

 

2.Literature review 

One of the crucial elements to take into account while developing the teaching 

and learning environments is the learners' preferred learning styles: "Traditional 

training, which focuses on a limited range of learning styles, has been shown to be 

less effective than instruction geared to meet a broad spectrum of learning styles" 

(Felder & Brent, 2005). 
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Learning style is essentially a subfield of educational psychology. The process 

of teaching and learning can be enhanced by studying and exploring the idea of 

learning style. It can also help students become more socially adept. Interpersonal 

knowledge is the individual's understanding of their memory, thinking style, and 

learning style (Brown, A. L., 1984). The student becomes aware of his learning style 

as a result of this awareness, and conscious analysis of it will help to improve the 

learner's learning style and process.  

Lindsay (1999) discovered that students performed better in school and were 

more satisfied with their education when their learning and teaching styles were in 

sync. The majority of studies emphasize that individual preferences of teachers and 

educational planners should be based on the learning styles of their students when 

presenting topics, as learning styles can influence the effectiveness of educational 

materials, models, and methods (Goold & Rimmer, 2000; Montgomery, S. & Grout, 

L, 1998). Therefore, it is preferable to include activities that are suitable for a variety 

of learning styles in electronic learning content so that students can select activities 

that are appropriate for their preferred learning style. 

According to (Hawk & Shah, 2007), learning styles are not static states 

because they vary with experience, time, and the learning process. According to 

(Hawk & Shah, 2007), the fundamental assumptions of learning styles and learning 

style models are that " every student learns uniquely," "learning style is a component 

of the broader concept of personality," and " Learning styles are placed in personality 

categories." While inter-individual differences exist, groups of people have similar 

learning styles, tendencies traits and characteristic adaptations." (Hawk & Shah, 

2007).  

As was mentioned earlier, the majority of experts think that information ought 

to be presented in a variety of ways so that it can be easily adapted to individual 

processing differences and stored in long-term memory (Moenikia & Zahed-

Babelan, 2010). To enable better coding, information should be presented visually, 

orally, and textually whenever possible. The dual coding theory (Paivio, 1986)  

states that when information is presented in a single format (textual), it is processed 

more efficiently than when it is presented in multiple formats (pictorial and textual). 

According to (Anderson & Fathi Elloumi, 2004), information that is dual encoded is 

processed in various brain regions and results in additional coding. 

Silent learning is very important in foreign languages. A lot of research has 

been done with this in mind, but in some studies, it seems that there are two aspects 

to learning style. Or verbal images that reflect thought processes. The existence of 

this style dimension in study groups was first suggested by (Galton, 1883) and 

(James William., 1980). Class-based studies of SL instruction also show that 

verbalizing students often achieve superior pronunciation that easily transitions to 

new topics. They tend to prefer activities that emphasize discussion. Visual learners, 

on the other hand, have been identified as students who are typically proficient in 

pattern recognition and emphasize the importance of language tasks. However, there 

appear to be varying degrees of difficulty in pronunciation (Banner & Rayner, 1997). 

There are a variety of learning styles, as mentioned earlier. Based on 

(Memletics-learning-styles-inventory, б. д.), the seven-style classification is one of 



________________________________________________________________ 

"Теория и практика современной науки"                              №1(91) 2023 

these new classifications. From this perspective, people may have the following 

learning styles: 

 

Visual space): These people like to use images, figures and spatial awareness. 

Hearing (auditory music): These people like to use sounds and music. 

(linguistic) Verbal: They favor involving words in expressing and composing. 

Kinetic (physical): They prefer to use their hands, body, and sense of touch. 

Mathematical logic: They like to use systems, logic, and reasoning. 

Interpersonal (social): They prefer to learn in groups or with others. 

Lone Wolf (interpersonal): They prefer to work alone and are self-readers. 

 

Reid (1995) divided the three primary categories of learning styles into 

cognitive, sensory or perceptual, and affective/temperament learning styles. The 

term "cognitive style of learning" refers to how students process information 

mentally. Additionally, it comprises scanning, levelling versus sharpening, 

deliberation against impulsivity, and conceptual separation. There are two types of 

cognitive styles: field-dependent and field-independent. The sensory or perceptual 

learning style involves using our senses to perceive information and is best suited to 

the physical world in which we learn. Six major types of perceptual learning styles 

were identified by Reid: Tactile, Group, and Individual, Visual-Auditory, 

Kinesthetic (these students prefer active participation). And according to (Belanger 

& Jordan, 2000), effective learning styles include the learner's perceptions, 

emotions, tones, aspirations, and levels of acceptance or rejection of instructional 

material and teaching style. 

Although many additional style aspects may also prove to be influential, 

(Ehrman & Oxford, 1990) cited nine major style dimensions that are relevant to L2 

learning. Here are the four aspects of learning style that are most likely to be 

associated with L2 learning: preferences for particular senses, personality types, the 

level of generality that is desired, and biological differences. 

Black or white, present or absent, learning styles are not binary. Typically, 

learning styles operate on a continuum or multiple, interconnected continua. A 

person may, for instance, be more extroverted than introverted, more closure-

oriented than open, or equally interested in the visual and auditory worlds but less 

so in the kinesthetic and tactile worlds. According to (Ehrman, 1996), very few 

people fall into any of these categories at all. 

 

3. Preferences for particular senses  

Sensory preferences can be grouped primarily into four areas: 

Visual, auditory, kinesthetic (motion-oriented), and tactile (touch-oriented). 

Sensory preferences refer to the physical and perceptual learning channels with 

which students are most comfortable. Visual students enjoy reading and benefit 

greatly from visual stimulation. Lectures, conversations, and verbal instructions can 

be very confusing without visual support. In contrast, hearing students enjoy and 

benefit from no-frills lectures, conversations, and verbal instructions because they 

feel comfortable without visual input. They are enthusiastic about classroom 
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interaction with role-plays and similar activities. However, they sometimes struggle 

with written work. Kinesthetic and tactile students enjoy a lot of movement and 

enjoy working with physical objects, collages, and index cards. Sitting at a desk for 

long hours is not for her. They take frequent breaks and like to move around the 

room. 

Scientist (Reid, 1987) showed that the sensory preferences of ESL students 

differed greatly, with individuals from particular cultures favoring the three main 

learning modalities differently. For instance, students from Asian cultures tended to 

be very visual, with Koreans being the most so. Hispanic learners are frequently 

auditory, according to numerous types of research, including Reid's. Reid discovered 

how nonauditory the Japanese are. ESL learners from various cultural backgrounds 

preferred tactile and kinesthetic senses. 

 

4. Personality types 

Personality type, which has four strands: extraverted vs. introverted; intuitive-

random vs. sensing-sequential; thinking vs. feeling; and closure-oriented/judging vs. 

open/perceiving is another facet of style that is crucial for L2 instruction. The 

concept of personality type, also known as a psychological type, is based on the 

research of psychologist Carl Jung. In native English speakers learning foreign 

languages, (Ehrman & Oxford, 1989, 1990) discovered several significant 

correlations between personality type and L2 competency. 

Desired Degree of Generality 

This section contrasts the learner who is more concerned with the big picture 

or the main idea with the learner who is more concerned with the specifics. Students 

who are holistic or global prefer socially interactive and communicative events 

where they can focus on the main idea and not on grammatical nuances. Even when 

they don't have all the information, they feel at ease and can make guesses based on 

the situation. Analytic students frequently steer clear of more free-flowing 

communicative activities because they tend to focus on grammatical details. 

Analytic learners typically do not take the risks required to guess from the context 

unless they are fairly certain of their guesses' accuracy because they are concerned 

about precision. Both the analytical student and the global student can benefit greatly 

from one another. For L2 learning, a balance between specificity and generality is 

very helpful. 

Biological differences 

Contrasts in L2 learning style can likewise be connected with natural 

variables, for example, biorhythms, food, and area. Biorhythms indicate when 

students perform best and feel their best during the day. Some L2 students prefer to 

study in the morning, while others prefer to wait until the afternoon to begin their 

studies. Still, others are creatures of the night and happily "pull an all-nighter" when 

necessary. The requirement for food or drink while learning is referred to as 

sustenance. A lot of L2 students don't like learning when they can't have a candy 

bar, a cup of coffee, or a soda with them, and others are distracted from studying by 

food and drink. The environment is a factor in a location: temperature, sound, 

lighting, and even how firm the chairs are. The students in L2 have very different 
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perspectives on these external factors. The biological aspects of the L2 learning style 

are frequently overlooked, but observant educators can frequently make adjustments 

and concessions when necessary. 

Beyond the stylistic comfort zone 

It is clear that L2 learners need to make the most of their style preferences. 

However, sometimes you need to extend beyond your stylistic preferences. By 

offering a wide range of classroom activities to suit different learning styles, teachers 

can help L2 students grow beyond their comfort zones determined by their natural 

style preferences. The key is to systematically deliver different activities within a 

learner-centered communication approach. 

 

5. Selecting and designing activities 

It has been expected that students will learn more holistically as they get 

younger. "Rather than treating language as an intellectual game or abstract system," 

younger students "react to language according to what it does or what they can 

accomplish with it." (Phillips, 2001). They also have the benefit of being excellent 

imitators, are frequently unafraid, and are typically ready to participate in the 

activities their teacher has planned for them. That is, it is simple to keep such learners 

motivated and to make English class a fun, engaging experience for them. The ability 

of primary school students to have fun supports the idea that when students have 

fun, they are typically immersed in the activity and want to keep doing it. To put it 

another way, maintaining fun in the classroom is very beneficial for language 

acquisition because if students want to stick with an activity for a while, it will 

increase their exposure to language input and give them more opportunities to 

practice the language. Learning to like and appreciate language helps students adopt 

more favourable attitudes regarding it. 

Because they eagerly explore the language to understand through physical 

activities, providing young learners with bodily-kinesthetic activities like making 

things, singing action songs, playing games, doing project work, and doing hands-

on activities is a great help for them to understand the target language. The majority 

of elementary school students, when asked how they learn or remember best, 

respond, "I can learn and remember best the things I have worked on" (Çakır, İ., 

2003). It's possible to say that the language is closely related to the situation, so the 

activity that goes along with the language can help students understand what it 

means. 

It is important to point out that teachers of young students have a lot of 

responsibilities in the classroom, from designing the materials to putting them into 

use in the right way. According to (Klein, K., 1993), the teacher must be creative in 

selecting engaging activities and provide a wide range of them because it is nearly 

impossible to cater to the interests of about 25 students. 

With all of this in mind, teachers of foreign languages should concentrate on 

the fact that both teachers and young students need to be motivated to learn.  

 

According to (Moon, 2000), young learners learn a foreign language  

•by being motivated. 
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• by repeating what they hear. 

• by mimicking the instructor.  

• by doing and interacting with one another in a trusting and accepting environment 

through a variety of fun, interesting, and worthwhile activities. 

• by converting sentences into their native tongue. 

In addition to the aforementioned tenets, engaging young learners with a 

variety of activities, games, songs, and technological tools would speed up and make 

learning more enjoyable. 

It is common knowledge that visual imagery is an older form of world 

knowledge than linguistic symbolism. In terms of language learning, the majority of 

students, except young learners, enjoy learning visually and spatially. Teachers 

believe that teaching any subject should be supported visually; through large, 

colorful pictures, posters, drawings, flashcards, puppets, real objects, mime, facial 

expressions, and gestures, among other means. There are numerous advantages to 

using visuals in the classroom. 

The fact that young students learn best through doing and seeing is one of the 

reasons for using visuals in the classroom. That is, their learning style is primarily 

visual and kinesthetic. Since visual materials are used frequently in the classroom, 

learners can deduce meanings from situations with the aid of visual cues, which 

prevents them from becoming accustomed to being spoon-fed. Learning is more 

recalled and enjoyable when visual aids are used frequently in the classroom, 

especially when the graphics are big, colourful, and entertaining and the miming is 

exaggerated and humorous. Pictures that are engaging or interesting might elicit 

responses from pupils in ways that more traditional teaching tools, like a textbook 

or a sentence on the board, cannot (Celce-Murcia & Hilles, 1988). Therefore, 

teachers of young students must always be well-prepared and make sure to have a 

range of visual aids and teaching methods ready before each lesson. She is able to 

offer a ton of assistance and emphasize the meaning in this way. 

It would appear that every learner of a mother tongue or a foreign language 

appreciates context-based learning. Learning any subject is made easier by 

contextualized activities, which require students to decipher the meanings of 

unfamiliar language from a situation or context. As a result, contextualizing the 

unknown language gives it more meaning than simply presenting it in a single 

sentence with no explanation to help understand its meaning. Retention would be 

extended if the classroom contexts and introduced language were accompanied by 

visuals. 

Students are greatly influenced by the classroom activities used to teach a 

foreign language. Young students, in particular, would love to learn through 

activities because they encourage them to investigate something that is quite 

stimulating, motivating, and intriguing. Project work, drawing, colouring, cutting 

out, making things, solving problems, recording information, and other similar 

activities can be used in the classroom. Activities like these help students learn by 

doing and by getting them involved in the learning process; in addition to providing 

them with opportunities to put their imagination and creativity to use. Students 
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become aware of the importance of learning how to learn and become involved in 

the learning process by participating in these activities. 

"Games in foreign language teaching help students to see learning English as 

enjoyable and rewarding," states (Phillips, 2001). The ability to cooperate, compete 

without aggression, and be a good loser is all enhanced by classroom games. 

Naturally, there are a lot of everyday games and puzzles that can be used to learn a 

foreign language that students are already familiar with. They will find that playing 

these games comes easily to them, and it will give them the impression that they are 

in a secure setting where they can venture out and take risks. In addition, games can 

be extremely beneficial to students if used appropriately and with the appropriate 

challenges or clues. There is always some kind of language gain, regardless of the 

type or how straightforward it is. Children may not even be aware that some 

languages are being memorized as part of a fun activity. As a result, children may 

be encouraged to establish their own rules through enjoyable, informal activities. 

Structure games, vocabulary games, spelling games, and so on are examples of types 

of games that can be used in the classroom. 

For young language learners, songs, rhymes, chants, and musical activities are 

excellent teaching tools (Abdulvahit Cakir, 1999). Such activities have the potential 

to teach them indirectly. They like imitating the voices of the actors and playing out 

situations from a sketch or dialogue. It is evident from their delivery that they 

pronounce words in a manner that closely resembles the characters they have seen 

or heard. Thus, one of the objectives of teaching English to young learners is to 

enable them to quickly and unconsciously pick up highly significant concepts. 

 

6.Methodology 

Participants  

Schoolers were asked to participate in this survey. All the respondents were 

seniors from 9, 10 and 11 grades, as they were the most experienced students and 

had the most refined sense of their preferred learning modes. There were 45 students 

in total, and 15 respondents from each grade were chosen.  Furthermore, English is 

the second learning language for those respondents, so they were selected as they 

are the students with the greatest levels of confidence.  

Materials  

The instrument to survey the preference of learners’ learning styles in this 

research was questionaries consisting of 10 quizzes. There were questions with 

provided options that participants chose to answer.  

The learning materials that were given to them were examined to determine 

whether the chosen learning style and the structure of the material and edition 

matched up, and suggestions for improving the material and methodology were 

made. Results were analyzed, counted, and inserted into the computer. The materials 

were analyzed according to (Memletics-learning-styles-inventory, б. д.) proposed 

for classification to find a match between the learner's preferred style and the 

composition and structure of the material for second language learners.  

 

7.Results and Discussion 
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The survey was done to find out the student’s learning preferences. The results 

show that most participants agreed on social learning style, meaning learners prefer 

studying in a group. Social style helps them to learn fast and easily. When the reason 

was asked, they said that while working on some kind of class work together, they 

exchange ideas and thoughts. As a result, it helps them to bring a solution or any 

kind of decision faster. Only less than 5 pupils disagreed about social style 

preference. It was said by those participants that they cannot interact easily with 

other students. They find it difficult and are shy to express their ideas and thoughts 

on something among other people. 

On the other hand, when the question related to solitary was given, 25 

participants ticked the option for agreeing which means they prefer studying alone 

or doing -self-study. They learn well on their own. Another reason was said that they 

like silence when learning if it is about the theory part of the lesson. However, 20 

pupils still remain in the idea of studying with other people.  

The logical style was chosen by 34 pupils who said they understand if they 

learn the lesson step by step and first theory and then practice. But others said it is 

best to mix theory and practice together as they may forget what they had in the 

previous lesson if they do not boost it with other skills like reading, listening, etc.    

39 participants were happy if they participant in a lesson where there is a role 

play or exercise which requires physical involvement. This type of learner 

memorizes best if they work with their body. They cannot sit in one place and do 

practical tasks or listen to the teacher’s explanation. On the other hand, 6 out of 45 

pupils said once more that they are shy or it does not help them in their learning 

process and showed resistance against the Kinesthetic learning style.  

It can be seen that many of the participants were against verbal style. This 

style is about the aspect of spoken interaction.  They showed their shyness and were 

hesitant to communicate in another language as they were afraid to make grammar 

mistakes. But a small number of participants (13) preferred verbal style which 

illustrates they are ready to include a conversation with others while learning the 

language. 

The auditory-style question was about movies, videos, podcasts and other oral 

activities. 42 pupils said they like it if there would be involvement in auditory 

activities as they provide real-life language usage and it helps to bring them into 

their native language environment. But only 3 of the participants said disagreed 

because even if they study well the language and know more vocabulary, they still 

cannot understand the real native language conversation. They find it challenging 

for them. Still, in total all of the participants agree that these activities make them 

aware of social-cultural conversation when it comes to language usage.  

  40 out of 45 participants said yes if they learn a foreign language through 

images, real-life objects and reading. They can easily make the connection between 

these things and the words they are reading or saying. A small number of pupils 

showed resistance against this style interpreting their reason as they are not good at 

visual memory or do not always understand what they are reading as they easily lose 

concentration while reading. (fig.1) 
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Figure.1 Learners styles 

 

8.Conclusion  

It can be concluded from the above survey that most of the participants are active 

and positive about any kind of learning preferences. This survey’s results can be 

used for effectively conducting the lesson. So, while making a lesson plan and 

designing, and selecting activities, teachers should take into consideration of their 

student’s preferences and styles in learning the language. To make the lesson more 

interesting, the teacher can mix a variety of activities where all learners’ learning 

styles would be included. Otherwise, the entire teaching environment will be 

confusing and ineffective if the teacher is unfamiliar with the preferred learning 

styles of her students. The teacher must concentrate on a few key elements from 

activity design to application. First and foremost, it's crucial to make activities 

engaging for young learners when developing them. Any activity intended to teach 

a particular concept would not necessarily be appropriate for them unless it was 

difficult, deliberate, and involved the use of genuine language along with images, 

objects, noises, mime, motions, etc. The result of the activity is crucial when 

presenting activities to students. Additionally, students will be inspired to feel 

content with the result of their study. It should be remembered that young students 

will learn more effectively when they feel safe and content and when the activity 

provides a fun learning environment in the classroom.  
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